MIHICTEPCTBO OCBITH I HAYKH YKPAITHU
MPUKAPIIATCHKH HAIIIOHAJIbHU YHIBEPCUTET
IMEHI BACUJISI CTE®PAHUKA

®daxynbTeT IHO3EMHUX MOB

Kadenpa anrmiiicbkoi ¢inonorii

CUJIABYC HABUAJIBHOI JUCLUIIJITHA
METOJAUKA HABYAHHS IHOBEMHUX MOB I KYJBTYP. 3 KYPC
PiBeHb BUIIOT OCBITH — NepIuii (0akagaBpChbKUiA)

OcaiTHs niporpama «CepeaHs ocBiTa (aHTI1HMChKa MOBA i
JiTeparypa)»

Crnemianbaicth 014 Cepenns ocBita (3a mpeAMETHUMHI
CTEIaTbHOCTSIMU)

Cremiam3aris 014.021 Anrmifickka MOBa 1 JliTepaTypa

["anmy3b 3Hanb 01 — OcBita/llenarorika

3aTBepKEeHO Ha 3acianHi Kadeapu
[Tporokon Ne 1 Big “29” cepmast 2023 p.

M. IBaHO-®pankiBchbk — 2023



1. 3arajabHa indopmanis

Ha3zBa mucnumiinm

MeTtoMka HaBYaHHS IHO3EMHHMX MOB IKYIBTYp. 3 Kype

Buxkaagaui binguceka LII., bimk O.l., fAmis C.O., Cabamam JI.B.,
Pomanumun [.M.
KonTakTHuii Tesedon 0989812412; 0995274002; 0508100971; 0990675092;
BHKJIaga4ya 0504331641
E-mail Bukaanauvis iryna.bilianska@pnu.edu.ua
olha.bilyk@pnu.edu.ua

svitlana.vatsiv@pnu.edu.ua
diana.sabadash@pnu.edu.ua
ihor.romanyshyn@pnu.edu.ua

dopmaT TUCHMILTIHA Ounwii/3a09HUN

OO0csAr 1McuMIHA 6 xpenutiB EKTC

Hocniaanus Ha caiit | https://d-learn.pnu.edu.ua/
AUCTAHIIITHOTO HABYAHHSA
KouncyabTanii BIBTOPOK, 15.00-16.00 ayza. 209 gakynbreTy iIHO3EMHUX MOB;

yetBep, 15-16.00 B 3ymi
https://usO4web.zoom.us/j/78974271518?pwd=RVk1VI1JJRI
ZJaEdia2NaR2tvdkQ1Zz09#success

2. AHOTaNifA 10 KypCy

IIpenmeTroM BUBYCHHS HABYAIHHOI JUCHUIUIIHM € IIMHPOKE KOO METOAUYHUX MPOOIieM,
00’eHAHUX Y IIICTh MOJYJIIB, KOKEH 3 SKUX OXOIUTIOE IEKiTbKa TeM, MPUCBIUYCHUX BAKIIMBUM
MUTAHHSAM METOJWYHOI MiArOTOBKH MalOyTHIX YUYUTEINIB IHO3EMHHUX MOB Ta JIiTepatyp. Moayib
BHBYAETHCS IPOTITOM OJHOTO CEMECTPY, IIOYMHAIOYH 3 TPETHOTO, a 3arajbHa KUIbKICTh TOIMH,
PEKOMEHI0OBAHUX ISl BABUCHHSI OKPEMOT'O MOJYJIsl, BITIOBIA€ KIIBKOCTI TOAMH Y HABUAIBHOMY
IJ1aH1, K1 BUILJIEHO HA OBOJIOAIHHS MM IporpamMHUM Kypcom. IIlicTe MOIyIiB AUCITUILIIHH,
BiI0OpaXXKarOTh TOW NUIAX, SKAWA CTYJEHTH MAlOTh MPOWTH BiJ y4HIB, III0 BUBYAIOTH MOBY, IO
BUMTENIB, MO il HAaBYAIOTh. TakUM YHWHOM, TPOTATOM TPETHOTO 1 YETBEPTOTO CEMECTPIB
BiJI0YBa€THCS OBOJIOIIHHS OCHOBAMU BUKJIAJITaHHS, @ OUTBII CKIIAHI TEMU BUBYAIOTHCS MPOTIATOM
5-8 cemectpiB. OmaHyBaHHS 3MICTOM MOAYIIB 3 1 4 HaBYaJIbHO! IUCHUILIIHA JOTIOMOXKE
CTYJEHTaM YCIIIITHO BUKOHYBATH 3aBIaHHS BUPOOHUYOI MPAKTUKU | y I’ SITOMY Ta HIOCTOMY
cemectpax. Kypc mepenbadae BHKOPHCTaHHS I1HTEPAKTUBHUX HABYAIBHHMX ITJIXOIB, SKi
BKJIIOUAIOTh HABUaHHS HA OCHOBI KOMYHIKATUBHUX 3aBIaHb, BUKOPHUCTAHHS CHUTYaIllHHUX
JOCITIKEHb, CUMYJIALII, TPYIIOBUX MPOEKTIB Ta Po3B’s3aHHS mpodsem. Bei mi miaxoan MarTh
CIPUATH TMiJBUILEHHIO piBHSA I1HTEPAKTHBHOCTI Ta IEPETBOPEHHIO CTYyJEHTAa Ha CyO’eKT
HaBYAJLHOTO MPOIIECy. 3arajoM, HaOyTi 3HAHHS W MPAaKTU4YHI BMIHHS JJOMOIIOXKYTh CTYJIEHTaM
YCIIIIIHO HABYATHUCS Ha OCBITHIN MPOTrpaMi, BIUIMBATH Ha AKICTh OCBITHHOTO MPOLIECY Ta OTPUMATH
3aIyIaHOBAHI1 MPOTPAMHI PE3yJIbTATH.

3. MeTa Ta mijii kypey

MeTor BUBYCHHS HABYAJIHHOI MUCIMIUIIHK € TIATOTOBKA MaiOyTHHOTO BYMTEINS, 31aTHOTO
HABYaTH 1HO3EMHY MOBY SIK )KUTTE€BO HEOOX1THOIO BMIHHS 3/11CHIOBATH €()EKTUBHY 1HIIOMOBHY
KOMYHIKaIl[i0; TJBUIIYBAaTH PIBEHb BOJIOJIHHS 1HO3E€MHOIO MOBOIO YYHIB 3aKJIaJliB 3arajibHOl
CepeHBOI OCBITH 3TiHO 3 3arajJbHOEBPOINECHCHKIMH PEKOMEH Al MU 3 MOBHOT ocBith (2001)
Ta JlepkaBHUMH CTaHIApTaMH.

OCHOBHO0O HIJIJTI0 BUBYCHHS JUCIUTUIIHY €: OBOJIO/IIHHS OCHOBAMU BUKJIaJaHHS 1HO3EMHUX MOB
1 KyIbTYp Y 3aKJIafiaX 3arajibHOi cepeHbO1 OCBITH.

4. 3araJbHi i (axoBi KOMIIETEHTHOCTI

3arajbHi KOMIIETEHTHOCTI:

3K.2 CouiajibHa KOMIIETEHTHICTD:

31aTHICTD 1O MIXKOCOOUCTICHOT B3a€EMO/Ii{, pOOOTH B KOMaH/i, CIIIIKYBaHHS 3 IPEICTABHUKAMU
1HIUX MPodEeCIHHUX TPy Pi3HOTO PIBHS.




3K.3 KyabTypHa KOMIETEeHTHICTh:

31aTHICTh BUSBJIATH IOBary Ta ILIHYBaTH YKPAiHChKY HAIllOHAJIbHY KYJIbTYpy, OaraTOMaHITHICTb 1
MYJIBTUKYJIBTYPHICT Y CYCHUIBCTBI; 3AaTHICTh A0 BUPKEHHs HALIOHABHOI KYJIBTYPHOI 1I€HTUYHOCTI,
TBOPYOTO CAMOBHUPAKCHHSI.

3K.4 JlinepcbKka KOMIETEHTHICTh:

3MaTHICTh 10 TPUAHSITTS €PEKTUBHUX PillleHb Y podeciitHiil AiSTBHOCTI Ta BIAMOBIIATEHOTO
CTaBJICHHS 710 000B’S13KiB, MOTUBYBAHHS JItOJICH 10 JOCATHEHHSI CIIUTLHOT METH.

PDaxoBi KOMIIETEHTHOCTI:

®K.1 MOBHO-KOMYHIKATHBHA KOMIIETEHTHICTh:

3naTHicTh 3a0e3meuyBaTH HaBUaHHS y4YHIB 1HO3EMHid MOBI Ta CIUIKYBaTHCS 1HO3€MHOIO MOBOIO Y
npodeciiiHoMy KoJii; 34aTHICTh (OpPMYBaTH i PO3BHBATH B Y4YHIB IHIIOMOBHY KOMYHIKaTUBHY Ta
MDKKYJIBTYPHY KOMIICTCHTHOCTI.

®DK.2 IIpeaMeTHO-METOAMYHA KOMIIETEHTHICTh:

3[aTHICTh MOJIETIOBATH 3MICT HABYAHHS BiITOBITHO IO 00OB’ I3KOBUX Pe3yJIbTaTiB HABUAHHS YIHIB,;
3IaTHICTh (JOPMyBaTH Ta PO3BHBATH B YYHIB KIIFOUOBI KOMIIETCHTHOCTI Ta YMIHHS, CIUIBHI JJI BCIiX
KOMIIETEHTHOCTEI;

3IATHICTH 3/IIHCHIOBATH IHTETPOBAHE HABYAHHSI YUHIB;

3MaTHICTh JTOOWpaTH 1 BUKOPHCTOBYBAaTH CydacHi Ta e(EKTHBHI METONHWKHM 1 TEXHOJIOTiI HaBYAHHII,
BHXOBAHHS 1 PO3BUTKY YUHIB;

3IaTHICTh PO3BUBATH B YUHIB KPUTHYHE MUCICHHSI,

3MaTHICTh 3IIACHIOBATH OIIHIOBAHHA Ta MOHITOPHHI pe3yibTaTiB HaBUYaHHA YYHIB Ha 3acajax
KOMITETCHTHICHOTO TTiTXOTY;

30aTHICTh (POPMyBATH LIHHICHI CTaBJICHHS B YUHIB.

®K.3 IndpopmaniiiHo-iu(ppoBa KOMIETEHTHICTh:

31aTHICTh OpPIEHTYBATUCS B 1H(GOPMALIHHOMY MPOCTOPI, 3AIHCHIOBATH IOIIYK 1 KPUTHYHO OI[IHIOBATH
iHpOopMaLito, onepyBaTH Hero y npodeciiiHiil AisTbHOCTI;

3IATHICTh ¢()eKTUBHO BUKOPHUCTOBYBATH HAsIBHI Ta CTBOPIOBATH (3a MOTPeOM) HOBI eJIeKTpOHHI (1Iu¢poBi)
OCBITHI pecypcH;

30aTHICTh BUKOPUCTOBYBAaTH LU(POBI TEXHOJOTI] B OCBITHROMY MPOIIECI.

DK.4 IIcuxoa0rivyHa KOMNETEHTHICTh:

31aTHICTh BU3HAYATH 1 BpaXOBYBATH B OCBITHHOMY IIPOIICC] BIKOBI Ta iHIII IHIWBIIyaJIbHI OCOOIHBOCTI
Y4HIB;

30aTHICTh BUKOPHCTOBYBATU CTpaTerii poOOTH 3 YUHSAMH, SKi CIPHUAIOTH PO3BUTKY IXHBOI MO3UTHUBHOI
CaMOOI[IHKH, S-1JIEHTUYHOCTI;

3MaTHICTh (POPMYyBATH MOTHBAIIIIO YIHIB Ta OPTaHI30BYBATH TXHIO MMi3HABAIBEHY MisUTEHICTD;

30aTHICTH (pOPMYBATH CIIIBHOTY YUHIB, Y AKii KOXKEH BinuyBae ce0e 11 4acTHHOIO.

®K.5 EMouiiiHO-eTHYHA KOMIIETEHTHICTh:

3MaTHICTh YCBIJOMITIOBATH OCOOHWCTI BIMUYTTS, TOYYTTS Ta €MOIIi, MOTpeOH, KepyBaTH BIIACHUMH
EMOLIIHHUMU CTaHAMU;

30aTHICTh KOHCTPYKTUBHO Ta OE3MEYHO B3aEMOISITH 3 Y4aCHUKAMH OCBITHBOT'O TIPOLIECY;

3IaTHICTh YCBIIOMJIFOBATH Ta MOIIHOBYBATH B3a€EMO3AJICKHICTD JIFOJICH 1 CHCTEM Yy TJIOOATPHOMY CBITI.
®DK.6 KoMneTeHTHICTH MeJIaroriyHoro napTHepcrna:

3maTHICTD A0 Cy0’€KT-cy0’ €KTHOI (piBHOIIPABHOI Ta OCOOMCTICHO 30PIEHTOBAHO1) B3aEMOJIIT 3 YIHIMH B
OCBITHROMY IIPOIIECi;

30aTHICTH 3aly4aTy OaTBbKIiB 10 OCBITHBOT'O MPOLIECY Ha 3acaaX MapTHEPCTBA;

3IATHICTh TpAIfOBATH B KOMaHMAl 13 3aJy4eHUMU (axiBISIMH, aCUCTCHTAMH BUUTEINS IJIs HaJaHHS
JIOTaTKOBOI MIATPUMKH 0c00aM 3 0COOJIMBUMH OCBITHIMH ITOTpeOaMm.

®K.7 [HK/1103MBHA KOMIIETEHTHICTD:

31aTHICTH CTBOPIOBAaTH YMOBH, IO 3a0e3MeuyioTh (DYHKIIOHYBAaHHS 1HKJIIO3UBHOI'O OCBITHBOTO
CepeIOBHII;

30aTHICTB JO Nearori4Hol MiATPUMKH 0Ci0 3 0COOIMBUMH OCBITHIMHU MOTpeOamu;

3IaTHICTh 3a0€3MeUyBaTH B OCBITHHOMY CEPEIOBHILI CIPUSTINBI yMOBH JIJIsl KOKHOTO YUHsI, 3aJIEKHO BiJl
HWOTO IHAUBITyaTbHAX TIOTPEO, MOXKIIMBOCTEH, 3010HOCTEH Ta IHTEPECIB.

®DK.8 3n0poB’si30epe:kyBaibHA KOMIETEHTHICTh:

31aTHICTH OPraHi3oByBaTH O€3MEYHE OCBITHE CEPEIOBHILE, BUKOPUCTOBYBATH

3I0POB’ 30 peKyBANBHI TEXHOJIOTI] ITiJT YaC OCBITHHOTO MIPOIIECY;




30aTHICTh 3I1MCHIOBATH NPO]IIaKTHYHO-NPOCBITHULBKY POOOTY 3 YYHSMH Ta iHIIUMH Y4aCHHUKaMU
OCBITHBOTO TIPOIIECY MIOM0 OE3MEKH KUTTEMISIIBHOCTI, CaHITApii Ta TIri€HN;

3IaTHICTHh (POPMYBATH B YUHIB KYJIBTYpPY 3I0POBOTO Ta OE3MEUHOTO KUTTS,

3IaTHICTH 30epiratu ocobucTe (pizMuHe Ta MCUXiIYHE 3M0POB’ S MiJ] 9ac MPOQeCiitHOT MisUTEHOCTI;
3IaTHICTHh HAJaBaTH JOMEINIHY JOMOMOTY YYaCHHKAM OCBITHBOTO MPOIIECY.

®DK.9 IIpoekTyBaibHA KOMIETEHTHICTD:

3/1aTHICTh MPOEKTYBATH OCEPEAKH HABUYAHHS, BHXOBAHHS 1 PO3BUTKY Y4YHIB.

®DK.10 IIporHocTHYHA KOMIIETEHTHICTh:

3MaTHICTh MPOTHO3YBATH PE3yJIbTAaTH OCBITHLOTO TPOIIECY;

3IaTHICThH IDIAHYBATH OCBITHIH IpoIIEC.

®K.11 Opranizaniiina KOMIIETEHTHICTD:

31aTHICTh OPTaHI30BYBATH MPOIICC HABYAHHS, BUXOBAHHS 1 PO3BUTKY YUIHIB;

3IaTHICTh OPTaHi30BYBATH Pi3HI BUAX 1 (HOPMH HaBYAILHOT Ta Mi3HABAILHOI MIsITEHOCTI YUIHIB.

®DK.12 OuiHBaAIbHO-aHAJNITHYHA KOMIIETEHTHICTh:

3maTHICTH 3M1HCHIOBATH OIIHIOBAHHS pe3y/IbTaTiB HaBYaHHS YUHIB;

3aTHICTh aHAJII3yBaTH PE3yJIbTaTH HaBYaHHS yUHIB;

3IaTHICTH 3a0e3MeuyBaTi CaMOOIIIHIOBAaHHS Ta B3aEMOOIIIHIOBaHHSI PE3yJIbTaTiB HABUAHHS YYHIB.
®DK.13 InHoBaliliHA KOMIIETEHTHICTD:

3maTHICTH 3aCTOCOBYBATH HAYKOB1 METOU ITI3HAHHS B OCBITHHOMY IIPOIIECI;

3MaTHICTh BUKOPUCTOBYBATH 1HHOBaLIl y IpodeciiHii AisTBHOCTI;

3IaTHICTh 3aCTOCOBYBATH PI3HOMAaHITHI MIXO/IU 10 PO3B’sI3aHHS MPOOJIEM Y MeJaroTiuHii MisIbHOCTI.
®DK.14 KoMneTeHTHICTHL HABYAHHS BIPOAOBIK KHUTTSI:

3aTHICTh BU3HAYATH YMOBH Ta PECYPCH BIIACHOTO MPO(DECiiTHOTO PO3BUTKY BIIPOIOBK KHUTTS;
3IATHICTh B3aEMOJISITH 3 IHIIMMH BYUTEISIMH Ha 3acajax MapTHEPCTBA Ta MiATPUMKH.

®DK.15 PediekcHBHA KOMIIETEHTHICTh:

31aTHICTh 3IIHCHIOBATH MOHITOPHHT BJaCHOI HAaBYaJbHOI/TIEJArorivyHOi TISUTBHOCTI 1 BH3HAYATH
1HAMBIAyaIbHI HaBYaIBHI/MIpoQeciiiHi ToTpeoH.

Ki11040B010 KOMIETEHTHICTIO, Ha 3a0e3MeUeHHs SIKOi CIIPSIMOBaHUH Kypc, € IpodeciiiHo-
METOAMYHA, 30KpeMa PO3YMIHHS KIFOUOBOI POJIi yMiHb TNPU KOMYHIKAaTHBHOMY HaBYaHHI
aHIHACHEKOI MOBH B 3arajIbHOOCBITHIX HABYAIBHUX 3aKJIafax.

VY pe3ynbTaTi BUBUEHHS HABUAIBHOI TUCIMILIIHK Y 5 1 6-My ceMecTpax CTYJCHT MOBHHEH
BOJIOJITH TAKHMH KOMIETEHTHOCTSIMM:

1. AmnHanizyBaTv HaBYAJILHUMA MaTepiall, IKUi CIPSIMOBAHUN Ha (POPMYBaHHS
MOBJICHHEBUX YMiHb, 1 BU3HAYATH HOTO METY;
2. BigOupaTu aBTeHTUYHI TEKCTH JIJIsl YUTAHHS Ta ay/I1FOBaHHS, CTBOPIOBATH
3aBJIaHHS JUIS PI3HOMAHITHUX HAaBYAIBHUX IIUIEH;
3. Busnauatu npoOsiemMu, 3 SKUMH Y9HI MOKYTh CTUKATHCS TIPH OBOJIOJIIHHI
PELENTUBHUMH 1 IPOAYKTUBHUMHU YMIHHSMU;
4. Po3pobussTu cepito 3aBlIaHb, SKi 30PIEHTOBaHI HA PO3BUTOK MPOTYKTUBHHUX YMIHb,
3 ypaxyBaHHAM NOTpeO YUHIB 1 pI3HOMaHITHUX HaBYAJIbHUX IIiJICH;
5. TlnanyBaTu cepiro 3aB/IaHb, sIKi IHTETPYIOTh YMIHHS CIIPUMMATH Ha CIIyX,
TOBOPHTH, YUTATH Ta MHUCATH AHTTIHCHKOIO MOBOIO;
Po3pobusiTi itaHu ypoKiB U1 BAKOPUCTAHHS 3 TIEBHOIO TPYIIOI0 YUHIB;
7. OuiHOBaTH MAPYYHUKH HA TIPEMET BUKOPUCTAHHS B KOHKPETHOMY
HaBYaJIbHOMY KOHTEKCTI;
8. BuzHavatu pi3Hi TUIH TOMHJIOK B YCHOMY Ta MMMCEMHOMY MOBJICHHI y4HIB 1
pearyBaTH Ha HUX BiAMOBITHO;
9. PednekcyBaTu Haj BIIACHUM HaBYaHHSIM y 3MICTOBUX MOAYISIX 3 1 4.

o

S. IlporpamMHi pe3yJibTaTH HABYAHHSA

ITPH.2 BinbHO CHUIKYBAaTHCS JEp)KaBHOI Ta/ab0 1HO3EMHOI0O MOBaMH YCHO W THCHBMOBO 3
KOJIETaMH, NPEJCTABHUKAMM 1HIIUX NPOQECIfHUX Tpym, KyIbTyp 1 penirid, npuOiYHUKaMu




PI3HUX TOJITHYHHUX TOTJISAIB TOIIO I BUPIIICHHS 3aBJaHb y HaBUalIbHIM 1 mpodeciitHii
JISIIBHOCTI.

ITPH.4 Matyu HaBWYKH YIMPaBIiHHSI CKIATHOI TPOQECiiiHOI IisIbHICTIO ab0 TMPOEKTaMH,
NPOSBJIATH 1HIIIATUBY TMPH PO3B’A3aHHI CKJIATHHUX CIELIaNTi30BaHUX 3a7ad 1 MPaKTHYHHX
npobieM y mpodeciitHiii AisIbHOCTI B Tally3l 0OpaHOi OCBITHROI cmemiamizalii Ta HECTH
BINOBIJAJIBHICTG 32 BHUPOOJIGHHS Ta yXBaJGHHSA pIilleHb Yy HemepeadadyBaHUX
poOoUYMX/HAaBYATHPHUX KOHTEKCTaX.

ITPH.5 BukopucToByBaTH iHO3eMHI MOBHU (aHIIIIHCHKY, HIMEIBKY a00 (paHIly3bKy) B YCHIN Ta
MACHMOBIN (dopMax, y pI3HUX >KaHPOBO-CTUJILOBUX PI3HOBUIAX 1 PEricTpax CIUJIKYBaHHS
(ogiuiitnomy, HeodiniHHOMY, HEHTpaIbHOMY) IJS PO3B’S3aHHS KOMYHIKATMBHHMX 3aBIaHb Y
MoOyTOBIN, CYCHUIbHIN, HaBYaIbHIN, NpodeciiiHii, HAyKOBIA cdepax >XUTTS Ta PO3BUTKY
1HIIOMOBHO{ KOMYHIKaTUBHO{ 1 MDKKYJIBTYPHOI KOMIETEHTHOCTEH B yUHIB.

ITPH.6 BomoaiTn MeTOAMKOIO TpPOBEACHHsS HaBualnbHUX 3aHATh Y 33CO; BUKOPHUCTOBYBATH
pi3HOMaHITHI epeKTUBHI (POPMU, TPUHOMH, METOJM i TEXHOJIOTI] 1JIs1 IHTErpPOBAHOTO HAaBYAHHS
yCiX BHJIIB MOBJICHHEBOI JISUTBHOCTI Ta PO3BUTKY KPUTHYHOTO MUCJICHHS B YUHIB; aHAIII3yBaTH
pe3yabTaTH 3aCBOEHHS YYHSMH HABYAJBHOIO MaTepiany 3 NpeAMETy, OLHIOBATH 3HAHHS,
YMIHHSI Ta HABUYKHU y CUCTEMI BIATIOBIAHOT KA OI[IHIOBAHHS.

ITPH.7 3uaTi HOpMH piAHOI Ta IHO3EMHOI JITepaTypHOi MOBH, IPUHIIMITN, TEXHOJIOTI 1 mpuiioMu
CTBOPEHHSI YCHHX 1 MMCbMOBHMX TEKCTIB Pi3HHMX >KaHPIB 1 CTUJIB, BMITH iX 3aCTOCOBYBAaTH y
MPaKTHYHINA TISTTEHOCTI BUYUTENSI IHO3EMHHUX MOB 1 aHTJIIACHKOT JIiITepaTypH.

ITPH.8 3HaTH i1 po3yMiTH CUCTEMY MOBH, KyJIbTYPY KpaiHH, MOBa SIKOi BHBUYAETHCS, ICTOPIIO
AHTIIMCHKOI JIITEpaTypH 1 BMITH 3aCTOCOBYBATH 11l 3HAHHS Y MPODECIHHIN TISITBHOCTI BUUTEIIS
1HO3eMHHUX MOB 1 aHTJIICBKOI JTiTepaTypH.

ITPH.11 EdextuBHO mpamroBatu 3 iHGOpMaIli€o: 30upatu HEOOXiAHY 1HGOpPMAITiIO0 3 PI3HUX
IDKEped1, 30KpeMa 3 paxoBoi JiTepaTypH Ta eNEKTPOHHUX 0a3, BIOPSAKOBYBATH, KJIaCH(iKyBaTH,
CHUCTEMAaTU3yBaTH, KPUTHYHO aHATI3yBaTH ¥ IHTEpHpeTyBaTH ii Ta 3acTOCOBYBATH JIaHi,
JTOTPUMYIOUUCH HOPM aKaJeMI4HOT 10OPOYECHOCTI.

ITPH.12 BukopucrtoByBaTu iHGOpMaIliiiHi, KOMYHIKaliifHI Ta TU(POBI TEXHOJOTIl IS
BUPIILICHHS CKJIAJHUX CIELiali30BaHuX 3aJad 1 MpaKkTHYHUX NpobieMm y cdepi nmpodeciitnoi
MIsUTBHOCTI 200 HAaBYaHHS.

ITPH.13 [lnanyBaTu, OpraHi3oByBaTW Ta 3/iMCHIOBAaTH OCBITHIA MpOIEC 3 YypaxXyBaHHSIM
TICUXOJIOTTYHHUX 1 (h1310JIOTIYHUX OCOOJMBOCTEH YYHIB, iXHIX MOTpPeO Ta IHTEPECIB, a TAKOXK
cnenuQiku HaBYATLHOTO TPEIMETY.

ITPH.14 JI6batu mpo emorliiiHe, TcuxigyHe Ta (i3UYHE 37I0pOB’s, SK CBOE, TaK 1 Y4YHIB;
BUKOPHUCTOBYBATH Pi3HI BHIM Ta (OPMHU PYXOBOi aKTHBHOCTI HpU MPOBEACHHI HAaBYAIBHUX
3aHATH 1 HA JO3BIUTL; IPOMAryBaTH Ta BECTH 3JOPOBUM CITOCIO JKHUTTS.

ITPH.15 B3zaemozisiTu KOHCTPYKTMBHO Ha 3acajaXx MapTHEPCTBA 3 yYaCHUKAMU OCBITHHOTO
nporiecy, IHIMUMH (HaxiBIsIMU 11 3a0e3neueHHs (YHKIIFOBaHHS O€3MeYHOr0 i 1HKJIFO3UBHOTO
OCBITHBOT'O CEPEOBUIIIA.

ITPH.16 KpuTU4HO OCMHUCIIIOBATH OCHOBHI TE€OpIii, TPUHIIUIN, METOIN, TIOHATTS Ta KOHIICTIII1
o0OpaHoi OCBITHBOI cHemiaTbHOCTI/CIieniani3amii, yMITH 3aCTOCOBYBATHM iX Yy HaBYaJIbHIN i
npodeciiHii TiSITEHOCTI.

IIPH.17 30uparu, cucreMaTu3yBaTH, aHaNi3yBaTW U IHTEPHpPETYBAaTH JdaHI peaJbHOIro
OCBITHBOT'O MPOILIECY Ta 3aCTOCOBYBATH iX JJIsi MPOTHO3YBaHHS, IUIaHYBaHHS, OpraHizaiii Ta
peamizanii HaBYAILHO-MI3HABAIBHOT MISUIBHOCTI YYHIB 1 HPUKIAJAHOTO MIKPOIOCTIIKEHHS 3
1HO3€MHOI MOBH, MPE3EHTYBATH HOT0 pe3yIbTaTH.

ITPH.18 Po3ymitu OCHOBHiI MpOOJEMH OCBITH Ta HUISXM iX PO3B’sI3aHHA 13 3aCTOCYBAHHSM
IHHOBAIIMHKX MiIX0IiB, TOIITFHUX HAYKOBUX METOJIB 1 HABUAJIbHUX TEXHOJIOTIH.

ITPH.19 Oprani3oByBaTH NHpOIEC CBOTO MOAAIBIIOT0 HABYAHHSI W CaMOOCBITH i3 3HAYHUM
CTYIIEHEM aBTOHOMHOCTI JJI OBOJIOJIIHHSI Cy4YaCHUMU 3HAHHSIMU.




ITPH.20 KpuTrH4yHO OIIIHIOBATH BJIACHY HaBUYaJIbHY Ta MPOdECIHHO-TOCTITHUIIBKY TisUTbHICTB,
OynyBaTu 1 BTUTIOBaTH e€(EKTUBHY CTpaTerilo  CaMOpPO3BUTKY Ta HpodeciifHoro

CaMOBJIOCKOHAJICHHS.
6. Opranizaniss HABYaHHS
OO0csr HaBYAIILHOT AUCIUILTIHU
Bun 3anarrs 3arajipHa KijgbKiCTh TOAUH
JIEKI1
CeMiHapChKi 3aHATTS / mpakTH4Hi / m1abopaTopui | 72
camocTiiiHa poboTa 108
O3HaKy HABYAILHOI TUCIUTUTIHA
Kypc HopmarusHuii /
Cemectp CriemiayibHICTh (pix BHOIpKOBHI
HaBYaHHS)
5,6 014 Cepenns ocBiTa (3a 3 H
peIMETHUMU
CHEIIaJTbHOCTSIMU)
Temarnka HAaBYAJILHOT TUCIUTUTIHA
Temu KinpkicTs rogua

[paxktuyni | Cam. po6.
3QHATTSI

3microBuii moayJas 3. IlinroroBka 10 BUKIaaHHSA 2

Tema 1. Teaching Receptive Skills: Listening

- Listening as a skill: an overview and critical review of different
sources of listening material (audios, videos, scripts, including
podcasts and internet-derived materials); the primacy of
listening; the importance of exposure to authentic listening
inputs; difficulties people face while listening; curriculum
requirements for teaching listening to different age groups.

- The place of phonology in teaching listening: intonation, stress,
rhythm and their functions;

anticipated phonological difficulties (e.g. weak forms,
contractions, elision, word and sentence stress patterns);

teaching techniques for dealing with phonological difficulties (e.g.
minimal pairs/ trios, TPR, recognition of function, recognition of
attitude);

- Different Purposes for Listening: listening for gist; listening for
detail / intensive listening; listening for specific information;

ways in which we listen for each purpose;

practice material for different listening purposes;

- Key strategies for developing learners’ listening skills: top-down
strategies; bottom-up strategies;

metacognitive strategies;

- Tasks and activities for teaching listening skills; Sequencing
tasks and activities;

Evaluation, selection and adaptation of listening materials:

- Different sources of authentic spoken language (e.g. podcasts,
YouTube, the BC’s ‘LearnEnglish’ website etc.;

sequence of tasks and activities;

- Assessing learners’ listening skills with reference to CEFR
descriptors:

8 22




ways of assessment; giving feedback

Tema 2. Teaching Receptive Skills: Reading: 8 22

-Introduction to teaching reading;

curriculum requirements for teaching reading for different

purposes;

a critique of commonly used approaches to the teaching of reading

(reading aloud, reading in chain etc.);

-Purposes for reading (for pleasure, for specific information, for

general understanding, etc.)

-Reading sub-skills: intensive reading; extensive reading;

skimming; scanning;

-Key strategies for developing learners’ reading subskills and for

overcoming common problems with reading (e.g. overuse of

dictionaries, subvocalisation, finger-pointing etc.), all of which

slow reading down.

- Criteria for selecting texts and evaluating reading materials for
different reading purposes.

- The importance of exposing learners to authentic materials and,
at higher levels, to a range of genres.

- Reading task and activity sequences for different reading
purposes

- Reading as an interactive activity

- Ways of motivating students to read,

- Ways of assessing learners’ reading skills with reference to
CEFR descriptors and giving feedback;

-Ways of integrating reading, listening, and speaking skills.

Tema 3. Teaching Productive Skills: Speaking 10 20

- Speaking as a skill: features of spoken production and spoken
interaction; similarities and differences; types of spoken
production and spoken interaction (informal/ formal); Nature of
speaking as a skill; characteristics of a good language speaker;

aspects of speaking (psychological, linguistic and
communicative); difficulties people face while speaking a
foreign language;

curriculum requirements for teaching speaking to different age
groups;

- The place of phonology in teaching speaking: intonation, stress,
rhythm and their function;

anticipated phonological difficulties; teaching techniques for
dealing with phonological difficulties;

- Teaching spoken production and spoken interaction: strategies
for developing learners’ speaking skills; working with emergent
language;

- Tasks and activities to facilitate spoken production and spoken
interaction:
types of speaking activities;
the importance of group and pair work to optimise student
practice time;
the role of the teacher during student-centred activities;




the importance of presentation skills;
structured output activities (information gap and jigsaw
activities);
communicative output activities (role play, simulation,
discussions, debates, storytelling, story completion);
speaking task sequences;

-Assessing learners’ speaking skills with reference to CEFR
descriptors:
ways of assessment, giving feedback;

-Integrating listening and speaking skills:
evaluation, selection and adaptation of tasks and activities;
sequence of tasks and activities;

ways of integrating the skills in the English classroom

Tema 4. Teaching Productive Skills: Writing:

-An introduction to the skill of writing: differences between
speaking and writing; why it is important to teach the skill of
writing in the English language classroom; the purposes of writing
in class and in real life;

curriculum requirements for teaching writing to different age
groups;

-Strategies for developing learners’ writing skills: increasing
student motivation to improve their writing; giving clear
instructions; providing writing practice;

providing constructive feedback on students' writing

dealing with learners’ errors in writing;

- Teaching writing using process and product approaches
Writing task sequences;

-Teaching writing different text types: overview of text-types
(postcards, invitations, CVs, personal and formal letters, e-mails,
stories, reviews, articles, essays, recipes, reports etc.) linked to
purposes for writing;

ways of teaching writing different text types with the emphasis on
authentic reasons for writing;

- Teaching sentence, paragraph and text building, coherence
(logical development of ideas) and cohesion (link words and
phrases, sequence of sentences) in writing;

- Approaches to assessing writing with reference to CEFR
descriptors and giving feedback;

- Ways of integrating the skills (e.g. project work, TBL)

10

20

3micToBuii MmoayJb 4. IlinroroBka 10 BukjiIaganas 3

Tema 5. Planning Teaching:

-Reasons and needs for planning;

- Different factors influencing planning;

-Planning a lesson sequence;

- Familiarisation with the curricula used in different types of
schools and at different age groups at secondary level,

-Contemporary approaches to lesson planning;

- Different models/templates for a lesson plan;

- Types of lessons;

12

18




- Ways of formulating aims, objectives and learning outcomes of a
lesson/lesson sequence;

- Stages of a lesson

- Activities and resources for different stages of a lesson;

- Ways of ensuring the communicative and integrated character of
a lesson;

- Issues of differentiation of strategies to be used to meet learners’
individual needs;

- Anticipating problems with the implementation of a lesson plan

- Flexibility in planning and teaching;

- Critical evaluation of readily available lesson plans/lesson
sequences

Tema 6. Working with Materials:

- The procedure of materials evaluation and selection;

- The principles underlying evaluation and selection;

- The existing criteria for the evaluation and selection;

- Authenticity of materials and authenticity of tasks;

- Practical ways of making materials communicative;

- Reasons and needs for adaptation and supplementation of
materials;

- Adaptation stages and techniques;

- Supplemen-tation stages and techniques;

- Teachers as mediators: the relationship between a teacher, a
learner and materials;

- Ways of making materials more context appropriate;

- Evaluating the results of supplementation and adaptation

10

20

Tema 7. Error Analysis and Dealing with Errors:
- Review of students’ own experience of making mistakes and
having them corrected;
- Sources and reasons involved in making errors:
Developmental,
Overgeneralization,
Mislearning,
L1 interference,
Fossilisation;
-Types of errors;
- Errors as a feature of interlanguage;
- Pre-systematic and post-systematic errors (slips and mistakes)
- Categories of mistakes: grammatical,
Lexical,
Phonological,
Spelling,
Punctuation,
stylistic/situational, appropriacy);
- Understanding of correction
- Types of correction (self-correction, peer correction, teacher
correction); their advantages and disadvantages;
- Correction as a motivating/demotivating factor in learning;
-Common ways of giving and receiving feedback;
-Types of feedback (oral/written, constructive/

14

16




destructive)

-Principles of giving constructive feedback;
- Ways of giving and receiving feedback (e.g. tools for

giving/receiving feedback);

-Ways of dealing with errors during accuracy and fluency

development activities;

-Correction techniques for spoken errors:
immediate correction techniques (non-verbal — using fingers,
gestures, mouthing, visual reminders, etc. and verbal —
recast/echoing, reformulation, elicitation, clarification request,

metalinguistic feedback);

delayed correction techniques (noting down errors, correction

slots);

-Ways of dealing with errors in writing
- Correction techniques for dealing with errors in writing (using
correction code, underlining/highlighting errors, explicit

correction);

-Developing learners’ ability to self-correct and to take
responsibility for their own errors;

-Techniques for helping learners eliminate errors:
giving guided preparation time for a task,

dictogloss,
recording,
correction diary;

- Anticipating possible difficulties and errors as a necessary part

of lesson planning.

Pa3om: 72 108

7. CucreMa omiHIOBaHHA HABYAJIBLHOI JUCIUILIIHA

3araigbHa cUCTEMA
OLIIHIOBAaHHS HABYaJIbHOI
JUCILIUILTIHA

Cucrema OLIHIOBAaHHS HABYAIHHOI IUCIUILUIIHA BiT0yBa€ThHCS
3TIIHO 3 KPUTEPISIMU OIlIHIOBAaHHS HAaBYAJIBHUX JOCATHEHBb
CTY/ICHTIB, 1110 PETJIAMEHTOBaHI B YHiBepcUTeTi. Bumu KOHTpOIIIO:
MOTOYHUI (YCHE/MUCHhMOBE ONMUTYBAaHHS Ha TPAKTUYHOMY
3aHATTI); MOIYJAbHHUH (TeMaTHuYHI / MOAYJIbHI POOOTH — TECTH,
MMCHMOB1 3aBJaHHs, MOPTQOIII0); MIACYMKOBUM (mepeBipka 1
00rOBOpPEHHSI MICHMOBHUX 3aBJIaHb 1 MOPTQOIII0, 3aTiK/€K3aMeH ).

Bumornu no nucemoBux | OniHIOBaHHS 3MicTOBOr0 MoayJs 3
poOiT OniHIOBaHHA B IIbOMY MOJYJIi CKJIaJJa€THCS 3 TPHOX KOMITOHEHTIB!

e Ayautopna po6ota (25 % Bif 3arajgbHOI KUIBKOCTI OastiB
3a MOJyJIb) — aKTUBHA y4acTh 1 BHKOHAHHS 3aBJIaHb Ha
MPAKTUYHUX 3aHATTSIX;

e Cawmocriiina po6ota (30% Bijx 3araibHOI KUIBKOCTI OasiB
32 MOJYJIb), SIKa BKJTIOYAE:

1) mepeBipKy po3yMiHHS MaTepiaiy, IKHi BHHOCHBCS Ha
caMOCTiltHy po0OoTy, y hopmi Tecty popmary
«MHOXHHHHHA BHOIp» (20% Bij 3arabHOT KUTHKOCTI OaltiB
3a MOJYJIb)

2) caMOOCBITY — IIPOXO/PKEHHS OHJIAlH KypCy Ha
wiatdopmi Coursera (3a Bubopom cryaenta) (10% iz
3arajabHOI KUTBKOCTI 0aJliB 32 MOTYJIb):




“Teach English Now! Second Language Listening, Speaking, and
Pronunciation” https://www.coursera.org/learn/tesol-speaking
“Teach English Now! Second Language Reading, Writing, and
Grammar” https://www.coursera.org/learn/tesol-writing
e [limcymKoBa KOHTpOJIbHA poOOTa y BUTIISAI TOPTQOIIIO 3
TPBOX 3aBIaHb (45% Bij 3aranbHOI KUTBKOCTI OamiB 3a
Moxayan). [lopTdomio Mae OyTr HaIPyKOBAaHUM Ta TTOJTAHUM
B YCTAHOBJICHHI TEPMiH Ha €ICKTPOHHOMY YU MATIEPOBOMY
HOCII.
3aBaaHHs nepeBipKkHM caMoCTiiiHOI podoTH
Individually, do the test (20 items) to check your understanding
after units 3.1-3.2 (20% of total for the module).
3aBjaHHs MiJICYyMKOBOI po00TH
Individually, create a portfolio containing the following items:

Portfolio items Weighting

1 | a sequence of activities for developing 15%
listening skills / individual multi-layered
portfolio task on reading skills based on school
practice and materials design

2 | a sequence of activities for developing 15%
speaking skills / individual multi-layered
portfolio task on writing skills based on school
practice and materials design

3 | an observation-based report on the integration 15%
of the four skills in a specific English class
including a suggested sequence of activities for
future teaching

Total 45%

Item 1a

For this task, the university teacher will give you an audio text,
and provide you with the information about the learners’ age
group, language proficiency level, and purpose for listening to
address.

Individually, develop a sequence of at least four activities to meet
learners’ needs and learning purpose. Provide instructions for
organising the activities in class. Micro teach them to your peers.
Edit your material if necessary.

Assessment criteria Weighting
Task fulfilment (all items are submitted: a sequence 5%
of 4 activities with instructions, text transcript, (3%12%)

learners’ profile; accuracy)

Evidence of the ability to develop a sequence of 10%

activities for the purpose of teaching listening

Total 15%
Item 1b

Select four authentic texts for reading. Refer to a school class you know
and choose one of the texts that would be suitable for them to develop
reading skills. Then follow these steps:




1. Write a short profile of the class you have in mind (age, level, needs
in the development of reading skills and relevance of needs to the
school curriculum).

2. Explain why you have selected this text for your target group.
Mention:

e text topic and content
e level of language in the text
e potential for the development of reading skills

3. Anticipate and list any difficulties in the text for your target
learners. Mention:
e content

structure

grammar

vocabulary

sentence complexity

cultural references

4. Develop a sequence of activities sufficient for use in a single lesson
to make the text accessible to your target learners. Include:

e activities to develop reading comprehension
e activities to address some of the difficulties you have identified.
Prepare handouts which can be used in class.

5. Make copies of the text and your handout and try the material out
with your chosen school class. Take feedback from your co-
operating teacher and your learners.

6. Write a reflective account (maximum 150 words) on your learning
through doing this assignment.

Assessment criteria Weighting
Task fulfilment (procedure observed, all items 5%
submitted, accuracy) (2%+1%+2%)
Evidence of the ability to select and analyse texts 5%

and design a sequence of activities for the purpose
of teaching reading

Evidence of the ability to reflect on and learn from 5%
the experience of the entire assignment

Total 15 %
Item 2a

Select 4 activities or a sequence of at least four activities targeted
at spoken production (e.g. storytelling, story completion) or
spoken interaction (e.g. role play, simulation, discussion) from a
lesson or lessons you have observed or taught during your school
experience.

Procedure:

e select activities using the following criteria: learners’ needs,
learners’ age, level of English, learning styles, school
curriculum requirements

e accompany each activity with a purpose, clear instructions and
the description of the procedure

Assessment criteria Weighting
Task fulfilment (procedure observed, all items 5%
submitted, accuracy) (2%+1%+2%)
Evidence of the ability to evaluate and select 10%
activities for different speaking purposes

Total 15%




Item 2b

Refer to the same class as in Item 3 and choose a written text type

which would correspond to the curriculum requirements. Then

follow these steps:

1. Develop a sequence of activities leading to writing the chosen
text type. Prepare handouts which can be used in class.

2. Invite a groupmate to critically review your material. Edit your
material if necessary.

3. Try the material out with your chosen class. Take brief written
feedback from your learners.

4. Write a reflective account (maximum 150 words) of your
learning while doing this assignment.

Submit all elements of your assignment in a folder.

Assessment criteria Weighting
Task fulfilment (procedure observed, all items 5%
submitted, accuracy) (2%+1%+2%)
Evidence of the ability to select and design a 5%
sequence of writing activities

Evidence of the ability to reflect on and learn 5%

from the experience of the entire assignment

Total 15%
Item 3

A report on the integration of the four skills in English lessons
(350-400 words).

Base your report on Observation task Twenty-Four from the
Observation task bank, Modules 3 and 4.

Task Twenty-Four

Task focus: Integrating skills

Observe 2 or 3 lessons and note down how language skills are
integrated in an activity or in a sequence of activities.

1. Interview the teacher (if she/he agrees) about the techniques
she/he uses to integrate skills. Take notes.

2. Examine 2 or 3 units in a course book and decide whether
language skills are integrated or not. Note down how skills
are integrated if they are.

Cover the following:

the teacher’s attitude to integrating language skills

summary of lesson observation

techniques used to integrate skills

problems teachers may have in integrating skills

skills integration in coursebooks

reference to methodology readings.

Invite a groupmate to critically review your report. Edit your

report if necessary.

Assessment criteria Weighting
Task fulfilment (all items covered, number of 5%
words, deadline met, accuracy) (1%+1%+1%+

2%)
Evidence of understanding how teachers and 5%
coursebooks integrate skills and




Evidence of the ability to reflect on and learn 5%
from the experience of the entire assignment

Total 15%

Po3noxain 0aniB, iki OTPUMYIOTB CTYACHTH
3micToBUN MOAYIb 3: (hopMa KOHTPOITIO — 3K

Konrpons | Ayaurop | Camocriiina | [TincymkoBa | Beworo

Ha pobota KOHTPOJIbHA
pobora pobota
Makcumanb 25 30 45 100
Ha K-Th
6aiB

OuiHoBaHHA 3MiCTOBOr0 Moay.Jif 4
O1iHIOBaHHS B IIbOMY MOAYJI CKIIQAETHCS 3 TPHOX KOMITOHEHTIB:
e Aymutopna po6ota (20 % Bijx 3arajgpbHOI KUTBKOCTI OaiB
3a MOAYJb) — aKTHBHA Y4acTh 1 BAKOHAHHS 3aB/IaHb Ha
MPAKTUYHUX 3aHATTSIX;
e Cawmocriiina po6ora (40% Bijx 3araiabHOI KIILKOCTI OamiB
3a MOJIyJIb), IKa BKJTIOUAE:
1) mepeBipKy po3yMiHHS MaTepiany, SKHil BUHOCUBCS Ha
caMocTiiiHy poborty, y hopmi Tecty popmaty
«MHOXUHHHH BUO1p» (30% Bij 3aranpbHOI KUTHKOCTI OastiB
3a MOJ1YJIb)
2) caMOOCBITY — TPOXOPKCHHS OHJIaliH KypCy Ha
iatdopmi Coursera (3a Bubopom cryaenta) (10% Bin
3arajbHO1 KUTBKOCTI 0ajIiB 32 MOJYJIb):
“Teach English Now! Lesson Design and Assessment”
https://www.coursera.org/learn/lesson-
design?specialization=arizona-state-university-tesol#modules
“Teach English Now! Capstone Project 17
https://www.coursera.org/learn/teaching-english-
capstone?specialization=arizona-state-university-tesol#modules
“Lesson Planning with the ELL in Mind”
https://www.coursera.org/learn/ell-lesson
e [lincymkoBa KOHTpOJIbHA poOOTa y BUTJIs I TOPThOIIio 3
4OoTHPbOX 3aBnaHb (40% Bij 3arabHOI KITBKOCTI OaJtiB 3a
monaynb). [loprdomnio mae 6ytn HagpyKOBaHUM Ta
MOJIaHUM B YCTAHOBJICHUH TEPMIH Ha €JIEKTPOHHOMY YU
narnepoBoMy HOCII.
3aB/JaHHs epeBipKU CaMOCTIiiHHOI podoTH
Individually, do the test (30 items) to check your understanding
after units 4.1-4.3 (30% of total for the module).
3aBaaHHs MiICYyMKOBOI po0oTH
Individually, create a portfolio containing the following items:

Portfolio items Weighting
1 | A fully worked out lesson plan 10%
2 | materials evaluation task 10%
3 | a corrected and graded piece of learner writing 10%
with a rationale for the approach to correction
taken
4 | reflection on learning on the module 10%
Total 40%




Item 1

Individually, design a lesson plan for your school experience

context using a suggested model. Make sure your lesson plan

meets the following requirements:

e correlation between objectives, activities and learning outcomes

e the communicative and integrated character of the lesson

e differentiation of strategies to be used to meet learners’ individual
needs

e integration of homework into the lesson plan.

Submit your lesson plan with accompanying materials if any.

Assessment criteria Weighting

Task fulfilment (lesson plan model observed, 3%

teaching context identified, accuracy) (1%+1%+1%)

Evidence of correlation between objectives, 3%

activities and learning outcomes

Evidence of communicative and integrated 2%

character of the lesson

Evidence of the differentiation of strategies to be 2%

used to meet learners’ individual needs

Total 10%
Item 2

Evaluate a unit from a coursebook for a specified educational context
(secondary school, grade ...) according to the set criteria. Write a report
(250-300 words), justifying your decisions and giving evidence that this
unit suits/does not suit learners’ needs and the requirements of the
curriculum.

Assessment criteria Weighting
Task fulfilment (relevance, number of words, 5%
accuracy) (2%+1%+2%)
Evidence of understanding and using the 5%
materials evaluation criteria

Total 10%
Item 3

Individually correct and grade a given piece of learner writing
using agreed criteria. Submit the corrected paper and write a
rationale (250-300 words), justifying your approach to the
correction taken.

Assessment criteria Weighting

Task fulfilment (relevance, all 5%
components presented, number of words, | (1%+1%+1%+2%)
accuracy)

Evidence of the ability to identify errors 5%

and to apply principles underlying your (2%+3%)

approach to error correction

Total 10%
Item 4

Write a reflective account (350-400 words) with evidence of your
progress throughout this module and your development as a future
teacher.

Account for your ability to:

e design a lesson plan for use with a specific group of learners




e apply a set of criteria for evaluating coursebooks and materials for a
specific learning/teaching context

e identify different types of errors in learners’ spoken and written
language and deal with them appropriately.

Assessment criteria Weighting

Task fulfilment (relevance, all points covered, 5%

number of words, accuracy) (1%+1%+1%
+2%)

Evidence of the ability to reflect critically on 5%

learning in the module

Total 10%

Po3noxia 0aJjiiB, AiKi OTPUMYIOTH CTYIEHTH
3MicToBHIA MOIYJIb 4: GOopMa KOHTPOIIIO — 3aJIK

KonTtposb Aynautop- | Camocriii- | [Tincymko- | Beworo

Ha pobora Ha Ba KOHTP.
pobora | poboTa
MakcumainbH 20 40 40 100

a K-Tb OaJiiB

[IpaxkTuyHi 3aHATTA

3HaHHS CTYACHTA OIIHIOIOTHCS SK 3 TEOPETUYHOI, TaK 1 3
MPaKTUYHOI MIATOTOBKM BIATOBIAHO 10 HAITIOHAJIBHOI IIKAJIW 3a
TaKUMU KPUTEPISIMU:

«BiAMiHHO» — 3700yBay OCBITH MIITHO 3aCBOIB TEOPETHUHHMA
MaTepial, TITMOO0KO 1 BCeOIYHO 3HAE 3MICT HABYAIBLHOT JUCIIUILIIHH,
OCHOBHI TTOJIO’KEHHS HAYKOBHX TIEPIIOKEPENT Ta PEKOMEHI0BaHO1
JiTepatypu, JIOTIYHO MHCIAMTH 1 Oyaye BiIMOBiAb, BUIBHO
BUKOPHUCTOBYE HAOyTI TEOPETUYHI 3HAHHSA TIPU  aHaJI3i
MPAKTUYHOTO MaTepiaily, BUCIOBIIOE CBOE CTABICHHS 10 THX YH
IHIMUX  TpoOieM, JEMOHCTPYE BHUCOKHW pIBEHb 3aCBOEHHS
MPAKTUIHUX HABUYOK;

«100pe» —3100yBay OCBITH J0OpE 3aCBOIB TCOPETUIHHI MaTepia,
BOJIOZIE ~ OCHOBHUMH  acCmeKkTaMd 3  TepIIopKepen  Ta
PEKOMEHIOBAHOI JTiTepaTypH, apryMEHTOBaHO BUKJIAIA€ HOTO; Ma€e
MPAKTUYHI HABUYKH, BUCIOBIIOE CBOI MIPKYBaHHS 3 MPUBOAY THUX
YU 1HIIUX MPOOJIeM, aje MPUITYCKAEThCS TEBHUX HETOYHOCTEH 1
NOXHOOK Yy JIOTIII BUKJIQAY TEOPETUYHOTO 3MicTy abo Mpu aHai3i
MPaKTUYHOTO MaTepiay;

«3a10BUJILHO» — 3700yBau OCBITH B OCHOBHOMY OIIAaHYBAaB
TEOPETUIHUMH 3HAHHSIMHU HABYAIBHOI TUCIHILIIHUA, OPIEHTYETHCS
B TEpIIO/KEpeNax Ta pPEeKOMEHJOBaHIA JiTeparypi, aje
HETEePEKOHIUBO BIMOBIIAE, IUTYTAE MOHATTS, TOJAaTKOBI TUTAHHS
BUKIIMKAIOTh HEBIIEBHEHICTh a00 BIJICYTHICTh CTAOUIHHUX 3HAHB;
BIJIMIOBIZJAIOYM HA 3alUTaHHS TPAKTUYHOTO XapaKTepy, BUSBIISIE
HETOYHOCTI y 3HAHHSX, HE BMI€ OI[IHIOBaTH (DaKTH Ta SIBUINA,
OB’ SI3yBATH iX 13 MalOYTHBOIO JISUTbHICTIO;

«He3a/I0BUILHO» — 3700yBau OCBITU HE OMAHYBaB HaBYAJIbHUI
Marepian JUCHUIUIIHK, HE 3Ha€ HAayKOBHX (DaKTiB, BH3HAYCHb,
Maike He OpIEHTYETbCS B NEPUIOKEPENax Ta PEKOMEHIOBaHiH
JiTepaTypi, BiICYTHI HAYKOBE MHUCJICHHS, MPAKTHYHI HAaBUYKH HE
copMoBaHi.

YMoBHU J0nyCKy A0
iICYMKOBOTO KOHTPOJIIO

Hie cucrema HakKONMWYEHHs OajliB  BIPOJIOBXK  CEMECTpPY.
MakcumaibHa KUIbKICTh OaltiB 3a 3aiik/ek3amer — 100.




8. IHoaiTnka HaBYAJIBLHOI JUCHHUILIIHA

ITucpMOBi pobOTH:

CryneHT 3000B’s13aHUII BUKOHATH CAMOCTIMHO 1 3/aTH BHKJIaJady Ha TIEPEBIPKY MHUCHMOBY
po0OOTY He Mi3Hille 5K 32 THXKACHB J0 BCTAHOBIJICHOI PO3KJIAI0M JaTH 3aJIiKy/eK3aMeHy.
AxkanemiuHa joOpouecHicTh: CTyAeHT 3000B’S3aHUM HEYXWIBHO JOTPUMYBATHCS HOPM
aKaJeMiqHO1 100pOYECHOCTI, IPAaBWJI BHYTPIIIHEOTO PO3NOPSAIKY HABYAILHOTO 3aKJIaay, IHIINX
BH/IIB MOJITHKH, TIepe10aueHO] HOPMATUBHUMH JOKYMEHTaMHU, 1[0 PETYJIIOITH OCBITHIHN MpoIiec
y 3BO. V Bunaaky nopyuieHHs HOPM aKaJeMidyHOi TOOpOYECHOCTI ITi/T Yac BUKOHAHHS 3aBJIaHb
MMOTOYHOTO YH MiJICYMKOBOTO KOHTPOJIIO, CTYIEHT oTpuMae «0» OaiB.

SIKIIO CTYJEHT Ma€ MpeTeH3ii o BUKIaJada uepe3 OLiHIOBaHHS, SKICTh HaJJaHHS MOCTYT TOLIO,
cniepiry Tpeda MoBiIOMUTH PO 1€ CaMOT0 BUKJIa1aua; SKIINO Mpo0aeMy HE BAIOCS BUPIIIUTH,
CTY/ICHT Ma€ MPaBO 3BEpHYTHUCS J10 3aBilyBaua KadeapHu Yi KepiBHULITBA (DAKyIIBTETY.
BinBilyBaHHS 3aHSATh:

CTymeHT Mae BYACHO MNPUXOAWTH Ha 3aHATTA. CTyneHT Mae OpaTh akTUBHY y4acTh B
OOrOBOpEHHI MHTaHb, SKI PO3TIIANAIOTHCSA TiJ Yac NPAKTUYHUX 3aHATh;, 3a0X0UYEThCS
BUCJIOBJIIOBaHHS BJIACHOI TyMKH. 3100yBay BUIO1 OCBITH Ma€ OyTH TOJIEPAHTHUM Y CIIUIKYBaHH1
3 BUKJIaJIa4eM Ta IHITUMHU CTYACHTaMH, 30KpeMa ITiJ] 9ac 0OTOBOPEHHS TUCKYCIMHHUX MUTAaHb Ha
3aHATTAX. CTyIEHT MOXe BiANpaIfoBaTH Oy Ib-sIKE MPOMYIICHE 3 MOBAXKHOT MPUYMUHU 3aHATTS YU
BUJ] KOHTPOITIO.
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